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Welcome!

This resource was developed by the Educational Psychology Service in consultation with
schools, settings and services. It has been a pleasure to hear about all the amazing work that
happens across our network of schools and settings. The resource aims to provide a tool to
support excellent practice across Special Educational Needs and Disability (SEND) provision
in educational settings and promote positive outcomes for children and young people
identified as having additional needs. This tool is reflective of the LA's graduated response

to SEND and embodies 2014 reforms”, as it is collaborative, puts children and families at the
centre, is transparent and it has a focus on outcomes.

We aspired to develop a resource that raised the standards of education and support for
SEND children/young people through the sharing of best practice and known
evidence-based interventions. The Special Educational Needs and Disability Co-ordinators
(SENDCos) of the local areas have contributed with the ways of working that are effective in
their schools and settings (practice-based evidence). They have been generous with their
ideas and challenged thinking with regards to the high standards they promote and expect
for their SEND families.

The THRIVE model has been used because the language is positive and appropriate for
families who may want to explore the resource and it brings together the SEND and Mental
Health in Education agendas™. We have also developed a one page print out for parents,
which can be used to help them explore collaboratively with school staff where their child
may sit along the SEND process at different time points.

In the past parents have told us that they have most difficulties with the SEND processes at
the early stages of identification of needs and that practice is inconsistent between schools.
The aspiration is that children, schools and families can feel confident that needs can be
met in all of our schools and educational settings, at all levels of need.

We know our talented and committed SENDCo workforce is keen to ensure that parents
feel supported throughout the whole SEND process; that parents and their children are
guided to take an active role in decision making from very early on in the process. The best
SENDCos are able to do this through high quality chairing of support meetings and through
creative ways of ensuring children make a meaningful contribution to their planning.

It is our hope that through this collaborative work, SENDCos will be empowered to advocate
for SEND children from classroom practice to points of provision and to help the wider
workforce understand that support needs to be targeted, evidence-based and focused.
Together we can ensure that SEND children THRIVE!

Claire Jackson, Executive Principal Educational Psychologist

‘Children and Families Act 2014
“"Department of Health, Department of Education; Transforming Children and Young Peoples Mental Health:
A Green Paper (December 2017) / Special Educational Need and Disability Code of Practice (0-25) 2014
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Thrive Framework and CoP

This resource is aligned to both the SEND Code of Practice and THRIVE Framework, the
model for reform to improve services for children and young people's mental health. The
aim is to align the processes and use the positive messages from the THRIVE Framework
that complement the changes we want to see for SEND children.

Classroom SEN support
adjustments interventions

THRIVING

An environment that
enables and includes all
groups and types of SEND

Managing risk
alongside a graduated Personalised
response to skill development interventions
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How to use this resource

The resource is separated into three parts; ‘Best Practice Walkthrough', ‘Main THRIVE Tool'
and 'Getting Risk Support’

‘Best Practice Walkthrough' gives an overview of Special Educational Needs (SEN) and the
graduated response. It also provides guidance documents for parents.

The ‘Main THRIVE Tool' is organised by type of need and key stage. The sections cover:

- Getting Advice (Adjustments in the Classroom)
- Getting Help (Targeted Interventions)
- Getting More Help (Specialist Interventions)

Strategies are suggestions and not a tick list and it should be the case that some children
just need the first section and others need the first two and others need all three.

Hyperlinks have been included within the document to make it easy to locate information
about suggested approaches and interventions. A glossary is included at the end of

each key stage, detailing information and costings for each intervention in response to
consultation with schools and settings.

The THRIVE model has an additional section about ‘Getting Risk Support’ and we have
included a corresponding section to support schools and settings to manage risk in relation
to SEND. It is acknowledged that this is a standalone section that may be used at any

point by staff to support with planning around children presenting with risk alongside the
graduated response above. It is in no way a replacement for advice from local safeguarding
boards or children mental health pathways.
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THRIVING!

Whole setting approaches

Nursery and early years communities that are THRIVING for all staff and children tend to be
more effective at meeting Special Educational Needs and Disability (SEND). In the context of
a setting with excellent practice and a broad, balanced and stimulating offer, the graduated
response to SEND approach will work best.

In settings where SEND is a key focus for the senior management when analysing progress
and exclusions data, they use this analysis to effectively inform developments in the setting
in relation to SEND. The most experienced SENDCos are involved in developing the setting's
SEND and Inclusion Policies and have a good overview of the skill sets of staff in relation

to SEND. They will ensure there is access to training for all staff on SEND and vulnerable
groups on a needs led basis, linking in with the Early Years Quality Improvement Team to
support this. This will lead to key workers having ownership of the progress of all children in
their care.

All children will thrive in settings that are nurturing and inclusive; that have good systems for
supporting individuals and monitoring issues pertinent to groups, for example, opportunities
for feedback from children, staff and parents/carers. Inclusive and differentiated behaviour
policies embed reasonable adjustments into the setting's response to behaviour. Examples
include:

Behaviour Regulation Policy.pdf

There are programmes and accreditations that can support settings to embed inclusive
practice at whole setting level including Emotionally Friendly Settings:

www.emotionallyfriendly.co.uk

SENDCo comment:

Skills audits that come with these whole school approaches help us to understand

the strengths of the workforce and identify gaps in knowledge to inform the staff
training offer

Emotionally Friendly Schools Champion
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Understanding Local Need

The spirit of the changes to SEND legislation in 2014 encourages professionals to identify
how they are part of a wider system whereby collaboration with partners is a key duty. It's
important that SENDCos and setting leaders are actively engaged in the local vision and
priorities for SEND children and families. They will have a good understanding of their
setting's data and how that compares to local and national trends. Settings that work in
collaboration with the LA on identifying and addressing strategic issues will drive standards
across the network of SEND professionals and ultimately have positive outcomes for the
SEND population. You can find the current strategic priorities on the Local Offer. Tameside
appreciates the time commitment SENDCos give to decision making panels. The feedback
we get from participants is that it is mutually beneficial. Get involved!

Setting SEND Data Profile

SENDCos and practitioners should have a good grasp of the legal duties and entitlements
of SEND children. We are working together to enable SENDCos to collate and analyse their
SEND data and share their findings with multi-agency services in order to maximise the
impact of resources. SENDCos need to be able to be creative when planning group support
to ensure children access timely and appropriate intervention to address their areas of need
and staff understand and are confident to support the needs of the children in their setting.

SEND Data Profile.pdf

Collaboration with Parents

The more experienced SENDCos are also ensuring that SEND families are well informed
about provision and approaches used in setting through robust communication systems that
provide regular sharing of information between home and setting. They are also gathering
the views of SEND families about what they would find helpful more broadly and feeding
families' views into the wider planning of support across the provision. For example, through
the use of questionnaires and multi-agency coffee mornings alongside sharing information
about other SEND support services. They are able to support parents to understand the
whole of the SEND pathway and where their child's need are currently being met on

the continuum.

Guide to SEND . EPS Leaflet for
Support.pdf Guide to EPS pdf Settings.pdf
4 Back to contents Welcome Walkthrough Thrive Tool Glossary Getting Risk Support
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SEND children's voices are also creatively and authentically gathered and used to inform
development work and practice across the provider.

Parents of SEND children are used as experts to inform the package and approaches to
support their child.

Advice to SENDCo comment from parent:

‘Realise that the parents are experts and be open to suggestions of new ways of

doing things that have been successful elsewhere”

Special Needs Jungle

SEND and Behaviour

Difficult or withdrawn behaviour does not necessarily mean that a child has SEN. However,
where there are concerns, there should be an assessment to determine whether there are
any causal factors such as an underlying learning or communication difficulty. If it is thought
housing, family or other domestic circumstances may be contributing to the presenting
behaviour, a multi-agency approach, supported by the use of approaches such as the Early
Help Assessment, should be adopted.

The Equality Act (2010) sets out to ensure that everyone has the right to be treated fairly and
protects them from discrimination on the basis of certain characteristics (which includes
disability). Settings should ensure that their policies and practices do not discriminate
against children by unfairly increasing their risk of exclusion. Behaviour policies should be
reviewed by the SENDCo and flexibly applied to ensure that practice doesn't discriminate
against any particular type of need.

For detailed information on specific duties and responsibilities for early years settings under
the Equality Act (2010) with regards to children with disabilities, see the publication: Council
for Disabled Children CDC (2015) Disabled Children and the Equality Act 2010: What Early
Years providers need to know and do, including responsibilities to disabled children under
the Children and Families Act 2014.

EY Educational Psychology Comment:

Sadly, we have evidence that exclusion can happen to very young children both

formally and informally. Children that are having difficulties being included need
further assessment and understanding not moving onto a different setting.

Educational Psychologist

4 Back to contents Welcome Walkthrough Thrive Tool Glossary Getting Risk Support
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Identification of Case Study -
Need.pdf Categorisation.pdf

Graduated Response

The graduated response encourages practitioners to revisit, refine and revise decisions and
actions that have been made, in order to grow their understanding of the child’'s needs and
support requirements. The SEND Code of Practice (DfE, 2015,pg. 100) encourages us to
provide the right support at the right time. It is graduated in that for some children they will
require small adjustments within the setting to be successful, whereas for others they will
require a highly personalised plan of support and intervention in order to make progress and
be included. The code highlights;

- Where a child is identified as having SEND, the setting should take action to remove
barriers to learning and put effective special educational provision in place.

- Once a child is identified as having SEND their family must be informed. The setting must
work with parents/carers, listening to their views and involving them in any decision
making and planning.

- The provision in place must be reviewed termly and involve the child and their family.

There are teams available across Tameside who can support settings to meet the needs
of early years children with a wide range of SEND. These include the Early Years Quality
Improvement Team.

It may be decided that specialist advice from professionals is required to meet the needs
of children, for example Speech and Language Therapy (SALT); Health Young Minds (HYM),
Educational Psychology Service (EPS), Occupational Therapy (OT) and/or Physiotherapy.

Further information about these teams and how to access them is available on the Local
Offer page for Tameside. Any recommendations provided by professionals should be clearly
incorporated and referenced in planning for the child.

This SEND support should take the form of Assess-Plan-Do-Review Cycles, through which
earlier decisions and actions are revisited, refined and revised with a growing understanding
of the child's needs, alongside what supports the child requires to make good progress and
secure good outcomes (SEND Code of Practice, 2015, pg. 100, 6.44). The Assess-Plan-Do-
Review Cycle is the foundation of the graduated response and key to meeting the needs of
all children identified as having any form of SEND (see below for further details).

Reflective Practice and SEND

The best practitioners reflect on their interaction style and approach to working with children
and revise this based on what works well for them and the individual child they are working
with. This is a crucial aspect of working with our SEND population as they are all individuals;
what works for one child may not work for another even with a similar SEND profile or

4 Back to contents Welcome Walkthrough Thrive Tool Glossary Getting Risk Support



SEND Children Thrive ’;;’ TameSide

Matching Provision to Need Metropolitan Borough

ASSESS-PLAN-DO-REVIEW Cycle

Review

Following the plan phase, key educational
professionals, SENDCo, parent/ carer should meet to
review the plan. The review should include:

- Evidence of the impact of the plan, both in terms
of the desired outcomes and the success criteria.

- Everyone's views on progress and impact,
including the child themselves.

- A plan for next steps. Does there need to be
another cycle of ‘assess-plan-do-review'? Does a
referral need to be made to another service?

- A written record.

If it is agreed that the child would benefit from further
support, then a second round of ‘assess-plan-do-
review' should begin.

Plan

Following the assessment phase, key educational
professionals, SENDCo and parent/carer, meet and
agree a plan of action. This plan should be outcome
focused (e.g. improve, develop, and achieve) and
should include:

. SMART (specific, measurable, achievable, relevant,
time-based) targets.

. Details of the adjustments, equipment, support,
and interventions that need to be put into place to
fulfil the plan.

. Details of who will be running the programme and
when.

. Details of success criteria, including how progress
Wwill be measured, when and by whom.

5. A date for review, typically 6-8 weeks.

The plan should be recorded and circulated to all
relevant parties before it begins. Any training needs
should be identified and addressed prior to the start
of the 'do’ phase.

Learn

At the end of each cycle there should be an explicit pause built into the process within which practitioners,
professionals and the family reflect on what has been learnt (e.g. regarding the child's learning preferences,
motivation, approach, strategies that support and those which do not). This learning should be explicitly
incorporated into any subsequent cycles of ‘assess-plan-do-review' and into all learning experiences the child
receives. In this way there should be a clear thread linking subsequent plans and approaches.
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- Whom they like to communicate with - is there a member of staff with whom they feel
most comfortable being honest? Are parents/carers better placed to gather views
at home?

2.What views to gather?
« Likes and dislikes (What activities do they like / like less? What do they like to play with?)
- What support they value (What helps them in setting? What helps them less?)
- Who supports them in setting (Who can they go to in the setting that can help them?
Who helps them feel safe or manage their feelings? Who helps with their learning?)
- Long-term goals and aspirations (What would they like to be better at? What job would
they like when they are older?)

3.How can we do it?

A variety of methods can be used to gather children's views. Some children will be happy

to talk and complete worksheets whereas others will need the practitioner to be more
creative (e.g. children with speech and language delay/disorder or children with profound
and multiple learning difficulties). All children should be encouraged to give a view in order
to gain a realistic view of how they perceive their early years setting experiences. This will
then help highlight actions that will support adaptations to their day-to-day experiences and
other more targeted interventions.

For children who may not communicate verbally or prefer using visual supports try non-
verbal methods, for example:

- observe them over time and in different environments. What do they consistently seek
out to play with, where and with who? What activities do they dislike or actively avoid?

- ask them to take photos of all of their favourite parts of the setting;

- use card sorts activities to pick favourite / least favourite activities;

- line up photos or pictures in order from favourite to least favourite;

- use projective techniques in which they might select a picture that shows how they feel
e.g. the Blob School resources

For children who are able to communicate verbally, use verbal or written methods
(adults could write the answers). For example (templates included in the Appendix):

- Three wishes - if you could have three wishes, what would they be?;

- Perfect week - describe your perfect week/day;

- Good day/bad day - describe what happens on a good day (from the moment you
get up);

- Relationship circle (who is important in your life?);

+ Decision making profile.

4 Back to contents Welcome Walkthrough Thrive Tool Glossary Getting Risk Support
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Older children can contribute planning in well structured meetings. Here are two ways
of sharing views and representing planning of actions jointly with children in a visual and
inclusive way:

- MAP - a visual way of planning for children with SEND.
- Planning Alterative Tomorrows with Hope (PATH) - a visual tool for longer term planning
as a group.

The importance of enabling children to have a voice in decisions regarding their life

and learning is central to SEND policy. Children's participation should be encouraged in
all decision-making processes including setting individual targets; support plans; and
contributing to assessments and reviews. Settings need to promote a culture of ensuring
children's voice across a range of issues and children need to be taught and supported

to contribute appropriately and effectively. It's up to the adults to ensure children see the
impact of their contribution, as many children become frustrated when their voice appears
to be ignored.

4.Pupil views within Annual Reviews

It can be helpful to ensure that the child’s views are gathered well in advance of the
meeting, perhaps over several weeks. The child is likely to need support, using some

of the non-verbal methods and worksheets described above, to share their views.

If appropriate for their level of development, with preparation the child may want to attend
the meeting. Alternatively, the child may wish to prepare a video or some photos to share
their views, which a trusted adult can share on their behalf.

It can be helpful following the Annual Review for the child to talk through the meeting with a
supportive adult; to hear all the positive comments and progress that was celebrated during
the meeting, alongside any new actions or changes to their support plan that have been
agreed.
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Education, Health and Care Plans (EHCP)

Schools and settings have a duty to meet the needs of all their learners and to follow

a graduated response to identification and meeting SEND. For a small number of low
incidence-high need children settings may need further guidance and resource from the
local authority in order to meet their specific individual needs. In these cases, the setting

has a duty of care to apply for an Education, Health, Care (EHC) assessment and the local
authority has a duty to respond within legal timeframes. The Education Health and Care Plan
(EHCP) is a legal document which sets out a description of a child's special educational,
health and care needs and what provision (what will be done) to meet their needs in to
enable the child to make progress. It is crucial that the family and child are fully informed of
the Education, Health, Care assessment process and supported through it. Parents routinely
report that they feel set up for a battle and that they have multiple professionals and panels
contradicting each other, which causes understandable frustration. It is the duty of all SEND
professionals to have a robust and working knowledge of processes locally and nationally
so that parents can be supported through the process amicably. There are a number of
resources available to explain the EHCP process to parents (please below and the appendix).
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Who requires an Education Health and Care Plan?

Generally, only a very small number of children with complex and severe needs, who require
very high levels of individualised support, are issued with an EHCP. Most children will access
help in their educational placement through the level known as school SEN Support or as
we describe it within the Main Thrive tool ‘Getting Help' and ‘Getting More Help' The Local
Offer in Tameside can also enable families and practitioners to find out what is available
locally and further afield and should help everyone to make the most of many services and
opportunities that are available, without the need to have an EHCP.
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Where provision cannot reasonably be provided through services and resources that are
normally available, it may be necessary to request an EHC assessment. Schools and settings
typically request EHC assessments, but parents and professionals can do too. The child has
to have a special educational need that is severe and/or complex and which has persisted
in spite of the settings following the graduated response, including taking all expected steps
and using the highest level of its resources to identify, assess and meet the need. The Local
Authority (LA) SEND panel also considers whether or not the difficulties are having an effect
on the child's emotional wellbeing.

The EHC Assessment Process
The Referral

This is the first part of the process in making a request for an EHC assessment and is a
key document that the local authority will consider when making decisions. It is important
for the referral to identify outcomes for the child and any reports should highlight these
outcomes.

The decision to draw up an EHCP will depend on the severity of a child's needs and if any
resources are identified that need adding to those already available.

The referral should be accompanied by evidence of provision made for an individual child.
This must take the form of a costed provision map completed on the referral template
(please only provide the individual child's provision map rather than the whole setting
provision map). If a child has support in small groups, please ensure that you divide the cost
between the number of children accessing the group.

The Our Hopes and Aspirations documents completed by parents/carers and children
should be included. It should be evident that the setting have been working on the
aspirations highlighted by the child and their family.

Settings should make every effort to identify strengths in all areas as well as difficulties.
It is also helpful to detail what has worked in the last two/three cycles of Assess-Plan-Do-
Review and what additionality is needed to maintain or enhance the child's rate of progress.

4 Back to contents Welcome Walkthrough Thrive Tool Glossary Getting Risk Support
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Annual Reviews of Education, Health and Care Plans

Overview

The Annual Review is the statutory process by which a child's progress against the
outcomes set out in the EHC Plan are reviewed in order to ensure that the provision and
targets are up to date and relevant. The review also helps to consider whether the EHC Plan
is still necessary to support the child's needs in the future, and to plan the outcomes for the
coming year, setting new outcomes if necessary.

Statutory requirements

- An Annual Review must be undertaken in partnership with the child and their family and
must take account of their views, wishes and feelings, including their right to request a
Personal Budget.

- A Personal Budget is the amount of money identified by the LA to deliver aspects of
provision set out in an EHC Plan where the parent or young person (over 16 years of age)
is involved in securing that provision. The funds may be held and managed either by
the LA, school or college; the family; a third-party arrangement; or a combination of the
aforementioned.

- The Annual Review process must be completed on or before the anniversary of when the
EHC Plan was first issued or the anniversary of the last review.

- In the Early Years an EHC Plan should be reviewed every 6 months up to the child's 5th
birthday (SEND Code of Practice, pg. 198, 9.178)

The Annual Review meeting
Before the meeting

+ The host (usually the SENDCo in the educational setting) will contact relevant
professionals to gather up-to-date reports and must contact the family to invite them
to contribute their views, wishes and feelings (this is a helpful guide for young people to
support them in sharing their views).

- The host must send an invitation to attendees at least 2 weeks prior to the meeting date
and circulate copies of the gathered reports and views.

- The host should arrange a suitable meeting place, where confidential conversations can
be held without disruption.

During the meeting

- The aim of the process is to review the child's progress towards achieving outcomes and
must cover the following:
- Are the outcomes and objectives still appropriate? Agree new outcomes or short-
term objectives if required.
- Is the educational provision (including any health and social care provision) and the
arrangements for delivering still appropriate?
- Is a Personal Budget required?
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Appendix 1: Guidance documents for parents

Overview of SEND Support

Guidance to SEND
Support.pdf

[

5

What to do if you think your child has Special Educational Needs

EHCP Helpsheet 1.pdf

[

What is an EHCP Needs Assessment?

EHCP Helpsheet 2.pdf

[

How do | make a parental request for statutory assessment of SEN?

EHCP Helpsheet 3.pdf

[

\¥hat is an Education Health and Care Plan (EHCP)?

EHCP Helpsheet 4.pdf

[

What is an Annual Review?

EHCP Helpsheet 5.pdf

[

Timescales/EHCP Pathway

EHC plan assessment
pathway.pdf

[

Educational Psychology Service

Example of a Parent Coffee Morning.pdf

[
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Appendix 2: Examples of tools to gain pupil views

My Three wishes

My Three Wishes.pdf

[

Perfect Week

Perfect Week.pdf

[

Relationship Circle

Relationship Circle.pdf

[

Decision Making Profile

Decision Making
Profile.pdf

[

Good and Bad Days

Good and Bad Days.pdf

[

How to share your views for your annual review

How to share your views for
your annual review.pdf

[
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Appendix 3: EHCP Request and Annual Review paperwork

1. Referral statutory
assessment - template.pdf

0. All about me - hopes and
aspirations template.pdf

9a. Local guidance for
reviewing of an EHCP.pdf

9. Review of an EHCP -
template.pdf

[y [y [y [ug
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SEND Children Thrive
Matching Provision to Need

Main Thrive Tool
Early Years Settings

SEN support
interventions

THRIVING

An environment that
enables and includes all
groups and types of SEND

Personalised
interventions



SEND Children Thrive

Matching Provision to Need

SOCIAL, EMOTIONAL, MENTAL HEALTH

EYFS Links — Personal, Social and Emotional Development and Literacy

SKILL

Social and Emotional
Development (General)

GETTING
ADVICE

Classroom adjustments

®

Engage in the Emotionally Friendly
Settings process.

Arrange relevant training for school staff from
external support services where needed (e.g.
attachment, trauma, Emotion Coaching).

Consideration is given to creating a calm
environment (e.g. organisation of the space, seating

and group dynamics).

Clear boundaries and routines are in place,

supported by visuals e.g. visual timetables, now and

next boards, objects of reference, simple
visual rules are displayed (e.g. good looking, good
sitting).

Transparent system of rewards and natural
consequences are in place. Rules and expectations
are consistent across staff.

The children's attention is gained in a consistent
and positive way. For example, attention-grabbing
signals may help such as the use of a song or
musical instrument at a transition point.

GETTING
HELP

SEN support int:

Consider the following group-level emotional

wellbeing interventions:

+ Daily mindfulness sessions (training and resourc-
es can be provided by Tameside Educational
Psychology Service to begin mindfulness sessions
Wwith 2-6 year olds).

+ Use of tummy time and yoga.

- Planned time to complete relaxation activities in
calm spaces within the setting.

+ Use of the Baby Room Project, to support
baby room practitioners and parents/carers
understanding of babies' brain development in the
first year.

To identify an overall profile of the child, use
ongoing tracking through EYFS and other
assessments, for example Ages and Stages
Questionnaire (ASQ), and Boxall Profile to measure
and demonstrate the impact of an intervention or
programme over a period of time.

Provide a plan and support at unstructured and/or
transition times for children who find these times of
the day unsettling.

5;;{ Tameside
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GETTING
MORE HELP

Personalised interventions

Obtain and record children’s views using obser-
vation, discussion with key adults and tools such

as The Mosaic Approach the Bear cards, picture sort
activities (e.g. activities | like and don't like) and

the Blob Tree.

Obtain and record parental information and
views. Ensure regular communication between
home and setting (e.g .2 minimum of 3 meetings
with parents within a 12-month period).

Consider risk and protective factors to provide a
holistic understanding of the child's needs.

Use appropriate assessment tools to identify
needs early, establish a greater understanding of
the child's support needs and inform appropriate
referral to other services. For example the ABC_
charts, Strengths and Difficulties questionnaire, the
Boxall profile or the SMILE score.
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https://www.emotionallyfriendly.co.uk/
https://www.autism.org.uk/about/strategies/visual-supports.aspx
https://www.twinkl.co.uk/resource/t-s-111-now-and-next-board
https://www.twinkl.co.uk/resource/t-s-111-now-and-next-board
https://www.cht.nhs.uk/fileadmin/site_setup/contentUploads/Services/Clinical/Children_s_Therapy_services/Childrens_Therapy/Speech___Language_Therapy/CommunicationSpecialSchools/object_of_Reference_adapted_calderdaleandhudds.pdf
https://www.twinkl.co.uk/resource/t-m-287-good-sitting-display-posters
https://www.twinkl.co.uk/resource/t-m-287-good-sitting-display-posters
https://loggerheadpublishing.co.uk/product/mindfulness-in-early-years/
https://www.tameside.gov.uk/Education/Educational-Psychology-Service
https://www.tameside.gov.uk/Education/Educational-Psychology-Service
https://www.nhs.uk/conditions/pregnancy-and-baby/keeping-kids-active/
https://www.cosmickids.com/
https://www.northamptonshirebabyroom.org/Pages/home.aspx
https://new.boxallprofile.org/
https://www.sagepub.com/sites/default/files/upm-binaries/43997_9781446207529.pdf
http://www.qcards.com.au/
https://www.blobtree.com/
https://www.twinkl.co.uk/resource/t-s-770-abc-forms
https://www.twinkl.co.uk/resource/t-s-770-abc-forms
http://www.sdqinfo.org/
https://new.boxallprofile.org/
https://new.boxallprofile.org/
https://www.soulfoodsalon.com/post/smile-score-laura-vater-md-mph
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SKILL

Social and Emotional
Development (General)

2\D

Children are prepared for changes to activities/
routines/staffing in advance (e.g. using visuals).

Ensure adults’ expectations are appropriate, for
example ensure children are not expected to wait
for long periods for example at snack time or lunch
time.

Use of Emotion Coaching. Provide connection
before correcting children's behaviour through
responding to children's emotions first.

Growth Mindset as a whole setting approach.

Share key messages around Five to Thrive in the
setting using posters e.g. respond, cuddle, relax,
play, talk

Use activities themed around the Five to Thrive
framework and share these with parents/ carers.

Invite selected parents to participate in
the Incredible Years course.

Consideration of clear and coordinated response
to critical incidents (e.g. critical incident policy/
identification of a nominated lead for the setting).

5;;{ Tameside
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Observe and record the child's presentation and
patterns of interaction and behaviour (e.g. using

an ABC chart) across a range of varied contexts/
times during their session to understand what they
are trying to communicate and to inform possible
strategies.

Provide key adult support at specific times that
have been identified as challenging for the child (e.g.
morning transition. 1:1 time to build up a relationship
between a child and key adult to be built into the
child's timetable).

Ensure effective sharing of information and
consistent use of strategies (e.g. Use of a One Page
Profile).

Offer additional transition visits and transition
books before the child starts, or when moving
between rooms or onto school.

Create Play Plans and adapt termly with progress
against targets routinely reviewed with the Special
Educational Needs and Disability Co-ordinator
(SENDCo), key worker and the child/parents/carers
where appropriate. Ensure that all staff involved with
the child understand the purpose of the Play Plan
and are able to support the child to achieve their
targets.
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https://www.emotioncoachinguk.com/what-is-emotion-coaching
https://www.tes.com/news/pedagogy-focus-growth-mindset
http://standrewsmethodistschool.co.uk/wp-content/uploads/2017/11/5-to-thrive.jpeg
https://www.salford.gov.uk/children-and-families/early-help-for-families/early-years-and-preparation-for-school/
https://www.salford.gov.uk/children-and-families/early-help-for-families/early-years-and-preparation-for-school/
http://www.incredibleyears.com/
https://www.twinkl.co.uk/resource/t-s-770-abc-forms
http://helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-templates/
http://helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-templates/
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SKILL A\D, P OR »
Social and Emotional Implement appropriate interventions for children
Development (General) with specific individual needs. For example, ensure

planned opportunities for ‘Time In" and flexible
access to a key adult/s. Key adult characteristics:
nurturing yet able to hold firm boundaries; resilient;
patient; empathic; and able to seek and accept
support from another adult.

Provide time and space for targeted support on a
consistent basis (e.g. access to a smaller space to
complete interventions, increased staff: child ratios
for times when intensive support and interventions
are being delivered).

Refer to external agencies for additional support
(e.g. Early Years Quality Improvement Team, Speech
and Language Therapy, Educational Psychology,
Paediatrician).

Use the Plan-Do-Review process to monitor the
child's progress, alongside any external agencies'
advice, whilst collating evidence of the impact of
the strategies being used (please refer to the Best
Practice Walkthrough document).

Where the child has an Education, Health and

Care Plan (EHCP), refer to described outcomes and
provision and implement. Continue to use the Plan-
Do-Review process against the specified outcomes
and provision. Regularly update with strategies as
they are tried. Complete Annual Review of EHCP
(please refer to the Best Practice Walkthrough
document).
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SKILL

Making Relationships
and Peer Interactions

Children with interaction
needs may also need
support with their
communication skills-
please also see the
Communication and
Interaction section

2\D

Ensure every child experiences regular, positive
interactions with an adult, including children who
appear to prefer solitary play.

Describe aloud what the child is doing (at their lan-
guage level) by giving a running commentary. This
supports children's language development and play
skills.

Reduce questions.

Follow the child’s lead and join in with their play.
Allow a balance of child-led and free play, as well as
adult-directed tasks.

Adults model positive relationships and social skills.

Use turn-taking games and circle time on a regular
basis. Ask each child to hold an item (talking object)
when they talk so they know whose turn it is to
speak and how long they have to wait until their turn.

Adults use mind-mindedness (putting yourself in
the child's shoes and seeing the world from their
eyes) when responding to incidents or children’s
concerns.

Share key messages around Five to Thrive in the
setting using posters e.g. respond, cuddle, relax,
play, talk .

Use activities themed around the Five to Thrive
framework and share these with parents/ carers.

Plan opportunities to learn and practise social and
emotional skills during structured activities (e.g. role

playing).

Offer small group interventions to promote

positive peer interactions:

- Use of sensory and interactive play with bubbles
and other motivating items.

+ Use of outdoor games and physical activities (e.g.
chasing games, ready-steady-go).

+ Use of the Attention and Listening Skills
intervention to develop joint attention and
group work skills (contact Tameside Educational
Psychology Service or Early Years Quality
Improvement Team for further information)..

+ Inclusion in small group activities to work on turn
taking and social skills, such as Time to Talk.

Offer interventions and attachment focused
programmes to support relationships between
children and adults (early years practitioners and
parents/carers) such as:

+ The Baby Room project: A programme to
support baby room practitioners and parents
understanding of babies' brain development in the
first year.

- Use of the Five to Thrive materials and principles.

+ Theraplay activities which are based on
building attachments, self-esteem, trust
and joy. The activities are centred around
structure, engagement, nurture and challenge.
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Use of tools such as the Adult Interaction

Checklist (Elklan, 2006, Early Language Builders) to
support positive interactions between adults and
children and to support adults to respond in an
individualised way to children.

Identify and complete appropriate assessments

to establish a greater understanding of the child's
needs to inform individual intervention such as

the Social Skills development checklist in the Early
Language Builders book (Elks and Mclachlan
2006).

Provide regular, additional adult support to ensure
all children who struggle with interactions are
socially included. Provide individualised, targeted
interventions to develop their skills through specific
target setting and timely reviews using the Plan-
Do-Review process.

Use an Intensive Interaction approach to build
relationships with children who find it hard to
interact. For children who aren't using any words
yet, you can copy their actions. If they clap their
hands, you clap them too. See what they do; they
might look at you and smile to let you know they
want you to carry on. Once the child is interacting
well with you regularly, invite another child to join
you too.

Use of transitional objects to support children
who find it hard to separate from their parents/
carers (separation anxiety).




SEND Children Thrive
Matching Provision to Need

SKILL

Making Relationships
and Peer Interactions

Children with interaction
needs may also need
support with their
communication skills-
please also see the
Communication and
Interaction section

2\D

Use stories that generate problem solving around
different social situations during circle time. Model
and support children to practise the use of these
skills (e.g. home corner, shop role play area).

Use role play/verbal rehearsal before activities
to reinforce behavioural expectations and reduce
anxiety (e.g. how to ask for a turn on the bikes).

Use of whole group/class interventions to develop
social and emotional development (e.g. R time)._
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Managing Feelings

During the Early Years,
children are developing
their skills to manage
their own feelings and
understand the emotions
of those around them.
Managing feelings is a
term used to describe a
child’s ability to manage
their thinking, feeling and
behaviours. Children’s
ability to self-regulate in
the Early Years is limited,
and children will learn
how to self-regulate
through their interactions
with the adults around
them.

Warm and responsive interactions between adults
and children are used to support them to regulate
their emotions through co-regulation. This is the first
stage of supporting children to develop the skills
required for managing feelings independently (co-
regulation leads to self-regulation).

Create a calm, positive and nurturing environment.
Use strategies from the Early Years Development

Matters Framework (2012) for supporting self-
regulation throughout the Early Years.

Whole group approaches to teaching emotional
regulation strategies, e.g. Yoga and Mindfulness in
the Early Years project (training and support can be
provided by the Educational Psychology Service).

Offer small group support to develop skills related
to emotional awareness and emotional regulation
to support the development of emotional literacy
skills, such as:

+ Support to recognise, label and understand
emotions in self and others (e.g. mirror play,
discussion of emotions during stories/ puppet
play, use of feelings visuals or Bear Cards).

-+ Adult's use of "I"message approach. An “I"
message is a form of communication that focuses
on the feelings or beliefs of the person speaking,
rather than the personal qualities or behaviours of
the child. Adults can use ‘I' messages with children
to try and diffuse a situation in a non-threatening
way. For example, an adult might say, ‘I feel very
scared and worried when you try to climb over that
gate" instead of demanding, "Why are you climbing
that gate?”

- Opportunities to practise self-calming
techniques in a smaller group, such
as Mindfulness, breathing activities or yoga.

Complete appropriate assessments to establish
a greater understanding of individual children's
needs. For example, observe and record ‘impact
on learning’ across a range of contexts across the
day to understand whether a particular need is
dependent on a certain context/situation, or what
the child may be trying to communicate through
their actions, so as to inform strategies as needed
(e.g. use of ABC Charts - example 1, example 2).

Environmental audits are used to identify
aspects of the environment that might lead to
increased anxiety, arousal or sensory sensitivity,
with monitoring of behavioural responses and
adjustment to support plans / adult responses as
needed.
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http://rtime.info/uk/what-is-rtime.php
https://foundationyears.org.uk/files/2012/03/Development-Matters-FINAL-PRINT-AMENDED.pdf
https://foundationyears.org.uk/files/2012/03/Development-Matters-FINAL-PRINT-AMENDED.pdf
https://www.cosmickids.com/
https://www.twinkl.co.uk/resources/early-years-everyday-life/early-years-ourselves-all-about-me/early-years-my-emotions
https://www.amazon.co.uk/Bear-Cards-Feelings-John-Veeken/dp/0980517524
https://theearlychildhoodacademy.com/the-incredible-i-message/
https://theearlychildhoodacademy.com/the-incredible-i-message/
https://www.salford.gov.uk/children-and-families/information-for-childcare-providers/training-programme/mindfulness-in-the-early-years/
https://www.cosmickids.com/
https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=12&ved=2ahUKEwj1h93H_p7pAhVRqHEKHS1vAAIQFjALegQIAxAB&url=https%3A%2F%2Fwww.autism.org.uk%2F~%2Fmedia%2Fnas%2Fdocuments%2Fhelpline%2Fabc%2520chart.ashx%3Fla%3Den-gb&usg=AOvVaw0iZ3Ig-AR8DFWvcc8ITgAY
https://www.twinkl.co.uk/resource/t-s-770-abc-forms
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SKILL

Managing Feelings

During the Early Years,
children are developing
their skills to manage
their own feelings and
understand the emotions
of those around them.
Managing feelings is a
term used to describe a
child’s ability to manage
their thinking, feeling and
behaviours. Children's
ability to self-regulate in
the Early Years is limited,
and children will learn
how to self-regulate
through their interactions
with the adults around
them.

2\D

Whole group activities that encourage
identification of strengths e.g. creating visual
reminders of strengths through posters, certificates,
stickers and other visuals, serves to remind children
of all the things they are good at. These can be
collected in a 'Good to be Me' or ‘All about Me' book.

Use of attachment aware practices and tuning
into the child's feelings and world (attunement).
Attunement involves the adult initially recognising
the emotion that the child is feeling. The adult
then acknowledges this emotion by naming it, and
then empathises with the child about how they are
feeling. Remaining attuned to the way a child is
feeling promotes positive attachments.

Discuss and model feelings and emotions often:

+ Use and label a wide vocabulary of feelings and
emotions words.

- Create displays focused on developing emotional
vocabulary.

- Use stories and therapeutic metaphors to teach
about feelings and normalise a wide range of
feelings.

- Label the feelings for the child when they are
experiencing them.

Use of emotional validation strategies when a child
is upset, angry or distressed, (e.g. Emotion Coaching
approach).

+ Use of Zones of Regulation to teach strategies for
emotional and sensory self-management (4 years
plus).

Regular ‘Reset’ breaks incorporated into the day
to help children remain calm (e.g. access to quieter
spaces, movement breaks and use of sensory
resources or sensory rooms).

Use of appropriate checklists and assessment tools.

For example, the self-esteem developmental
milestones within the Early Years Development
Matters Framework (2012)
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Work with a group of key staff to identify an individ-
ual profile of the child and gain an understanding of
their individual triggers and observable behaviours,
as well specific escalating and de-escalating adult
responses. An example of this might be the RAMP
(Reducing Anxiety Management Plan). This should
form part of a robust risk assessment which is regu-
larly reviewed to support any behaviours associated
with difficulties managing feelings (see Getting Risk
Support section).

Assign a key adult/team of adults to provide daily
opportunities for the child to talk through success
and achievements experienced that day and to
develop their skills. Such as:

- Daily check ins (may be helpful on arrival and/or
part way through the day).

+ Daily opportunities to spend time identifying and
building on strengths with an adult, on a 1:1 basis
e.g. make a strengths jar [loan Rees, 2005] using art
materials).

- Access to teaching and support to develop self-
calming techniques such as breathing, visualisation
or repetitive, soothing or calming activities
(colouring, play dough, Theraputty). Ensure access
to these activities at all times through the use of a
‘calm box.

- Use of gentle praise when self-calming strategies
are attempted, even if unsuccessful (e.g"l like that
you used your deep breaths”)
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https://www.emotioncoachinguk.com/
https://www.emotioncoachinguk.com/
http://www.zonesofregulation.com/index.html
http://attachmentfriendlyaward.weebly.com/uploads/4/6/0/0/46002847/ramp__reducing_anxiety_management_plan.pdf
https://www.amazon.co.uk/theraputty/s?k=theraputty
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SKILL

Managing Feelings

During the Early Years,
children are developing
their skills to manage
their own feelings and
understand the emotions
of those around them.
Managing feelings is a
term used to describe a
child’s ability to manage
their thinking, feeling and
behaviours. Children's
ability to self-regulate in
the Early Years is limited,
and children will learn
how to self-regulate
through their interactions
with the adults around
them.
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Provide access to specialist therapeutic
interventions if needed (e.g. play therapy, art
therapy, interest -based activities that facilitate
discussion and skill rehearsal).

Explicit verbalisations of safety (e.g. "you're safe”).
Provide access to safe spaces if needed (e.g. pop
up tent, quieter area of the setting, use of a sensory
room).

Ensure reasonable adjustments to behaviour
policies and procedures, for example, flexibility
of behaviour systems to account for a child’s
individual needs.

Robust risk assessments are in place and regularly
reviewed to support any behaviours associated with
reduced emotional regulation and communication
skills or self-harming behaviours (see Getting Risk
Support section).
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COGNITION AND LEARNING

EYFS Links — Literacy, Mathematics, Understanding the World, Expressive Arts and Design

SKILL

Thinking skills

GETTING
ADVICE

Classroom adjustments @

Staff awareness of typical developmental patterns
for children, to establish realistic expectations, set
goals and identify difficulties.

Training to develop an understanding of play
development and the importance of play for
developing cognitive and learning skills.

To help develop an understanding of their

environment/ the world:

+ Give babies/ small children opportunities to look
in mirrors and play with objects that offer different
sensory experiences.

- Play hide and seek games where children have to
find toys.

- Play people games.

- Provide different objects and places to explore,
in both indoor and outdoor areas (e.g. jumping in
puddles, running up and down little hills, playing
with pots, pans, spoons, paper etc.).

GETTING
HELP

SEN support interventions

Targeted small group support and interventions
to develop skills for learning, such as sustained,
focused and joint attention (e.g.

Attention and Listening

Skills programme from Tameside Educational
Psychology Service.)

Play opportunities in small groups that include good
peer role models.

Differentiation of the adult’s role in supporting and

facilitating play, depending on the group/ activity

being undertaken, e.g.:

+ Modelling skills and feelings.

+ Observing play.

- Providing resources.

+ Mediating learning (see below).

+ Physically positioning an adult nearby.

- Allowing a balance of child-led and free play, as
well as adult-directed tasks.

+ Questioning and making suggestions.

+ Joining in when needed or invited. Being a ‘play
partner' rather than controlling the play.

+ Supporting and extending child-led play.
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GETTING
MORE HELP

Personalised interventions

Further adaptation of the adult role in play and
learning and the form(s) of mediation needed:
Children in this group may need more frequent and
higher levels of mediation (e.g. ‘hand over hand'
guidance).

Increased sensory play activities for children with
more complex needs.

Adaptation of play resources and environments to
meet complex needs e.g.:

+ Physical needs

+ Visual impairment

+ Hearing impairment

Support from specialist services may be required
(see Sensory and or/Physical Needs section)

Implement appropriate play interventions for
children with specific individual needs (e.g. Play
Bank or Identiplay).

Use individualised Play Plans and or Engagement
Profile and Scale to address specific skills identified
through assessment.
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https://www.tameside.gov.uk/Education/Educational-Psychology-Service
https://www.tameside.gov.uk/Education/Educational-Psychology-Service
https://www.amazon.co.uk/Teaching-Play-Children-Autism-Interventions/dp/1446207668/ref=sr_1_1?dchild=1&keywords=identiplay&qid=1589382948&s=books&sr=1-1
http://complexneeds.org.uk/modules/Module-3.2-Engaging-in-learning---key-approaches/All/downloads/m10p040c/engagement_chart_scale_guidance.pdf
http://complexneeds.org.uk/modules/Module-3.2-Engaging-in-learning---key-approaches/All/downloads/m10p040c/engagement_chart_scale_guidance.pdf
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SKILL

Thinking skills

Need

2\D

Provide activities to develop early learning and
cognitive skills, including verbal and non-verbal
reasoning skills. These may include:

+ Attending to relevant cues (looking at a speaker
or attending to the source of a sound, looking at
target objects or pictures in books).

+ Cause and effect (hypothetical) reasoning (e.g.
games with anticipation of responses such as
Round and Round the Garden; cause and effect
toys).

- Comparison (identifying which item is bigger/
smaller, heavier/ lighter, longer/ shorter etc.).

+ Categorisation (grouping items by given
categories such as colour, size or shape).

+ Correspondence (assigning number names to
objects; sharing things between two or more
people).

+ Focused perception (looking and listening
carefully to visual/ verbal/ physical cues or items).

- Conservation of constancy (understanding that
some things stay the same whilst others change
e.g. changing the layout of a group of items but
keeping the same number, pouring liquid or sand
between containers).

- Identifying defining criteria (identification of an
object based on colour, size, shape etc.; matching
objects to their function).

Consider which forms of adult mediation are most

appropriate or useful for some children:

+ Helping the child feel at ease (building rapport,
using familiar and enjoyable activities).

- Focusing the child on the task (e.g. using visual
and verbal prompts, moving things into their line
of sight).

+ Using ‘hand over hand' guidance.

+ Modelling how to do the activity/ task first.

- Mediating meaning by focusing the child on
relevant features of the task (e.g. feeling objects,
demonstrating use, pointing to buttons/ switches).

+ Focusing the child on the adult's role and
involvement (turn-taking, modelling, demonstrate
trying and failing and asking for the child's help).

- Assisting generalisation of the skill (e.g. show the
child how to use a toy in a different way, or different
toys in the same way).

- Helping the child to plan (e.g. making tasks visually
clearer by reducing the number of items in front of
child, providing non-verbal demonstration, talking
through what to do next).

- Helping the child to break down tasks through
modelling and demonstration (do one-step at
a time and encourage child to copy); teach the
sequences of pretend play).

+ Helping the child to feel successful (using verbal
and non-verbal praise, encouragement and
tangible rewards)
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Provide time and space for targeted support on a
consistent basis (e.g. access to a smaller space to
complete interventions, increased staff: child ratios
for times when intensive support and interventions
are being delivered).

Use the Plan-Do-Review process to monitor the
child's progress, alongside any external agencies'
advice, whilst collating evidence of the impact of
the strategies being used (please refer to the Best
Practice Walkthrough document).

Where the child has an Education, Health and

Care Plan (EHCP), refer to described outcomes and
provision and implement. Continue to use the Plan-
Do-Review process against the specified outcomes
and provision. Regularly update with strategies as
they are tried. Complete Annual Review of EHCP
(please refer to the Best Practice Walkthrough
document).
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SEND Children Thrive
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SKILL

Thinking skills

2\D

+ Labelling (using labelling words and concepts
to describe objects e.g. colour, heavy/light, big/
small, naming things about an object, pointing to
or naming specific items on request)

+ Pattern recognition/seriation (recognising and
continuing patterns of colours/ shapes; lining up
sticks in order of height).

- Planning behaviour (developing capacity to plan
actions and not act impulsively (e.g. gathering
equipment in advance of an activity; planning how
allitems will fit into a box; testing out ideas; trial
and error reasoning).

- Relating past to present experiences
(demonstrating that past events have influenced
present behaviour e.g. knowing how previously
shown toys work, re-enacting familiar actions or
situations in role-play area).

+ Role taking (Theory of Mind) taking on another
‘role’ and acting as that person or thing would (e.g.
different roles in role play; moving like a specific
animal).

+ Self-regulation (physical and behavioural) ability
to control impulses (e.g. stopping or starting
something when needed; delaying gratification;
attending - may be seen through sharing, turn-
taking, moving on if something isn't available,
persevering if something is difficult).

+ Sequencing (sequencing letters, number cards,
ladybirds with dots on their backs; sequencing
routines using picture cards).

- Helping the child feel that they've made progress
(providing task-specific praise; stating what they
can do at the end that they couldn't at the start).

Increased use of play-based assessment for
children who may require more fine-grained
assessment of their skills, or who may not fit
easily into EYFS tracker (e.g. those with language
difficulties).

5
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SEND Children Thrive
Matching Provision to Need

SKILL AD

Thinking skills + Systematic searching (looking through a set of
items to find a specific one or the next one needed
e.g. stacking cups by size; looking through pictures
to find the odd one out; shape sorting).

- Using several sources of information (combine
and understand different sources of sensory
information, e.g. “Look at the teddy and point to his
hat").

Staff training and development in assessing children
through play (e.g. Let's Play guide; Play Based
Assessment as part of Emotionally Friendly Settings
(EFS) from Tameside Educational Psychology
Service

5;;{ Tameside

Metropolitan Borough

General:
Implement evidence-based recommendations
around preparing for literacy in the Early Years.

Literacy

Staff to receive training in literacy approaches used,
to ensure a consistent approach. Staff should

also be aware of what to expect at each age and
stage, how children's literacy skills typically devel-
op, and how to assess this development.

Engage parents/carers and share activities with
them, so that children can use the same approaches
outside of the setting (e.g. create 'story sacks' or

'toy sacks' for children to take home and share

with parents; send the group teddy home for the
weekend and ask families to describe activities
completed together the following week).

Targeted small-group support, in addition to whole
group early literacy activities.

Alongside the EYFS tracker identify and complete

appropriate assessments to establish a greater

understanding of the child's needs. For example:

+ Observation.

- Discussion with parents/ carers.

- Play-based assessment (see ‘Thinking Skills'
above).

+ Fine-grained assessment tools (e.g. Early Support
Developmental Journal).

+ Refer to the Celebratory Approach to SEND
Assessment in the Early Years document for further
guidance.

Increased use of play-based assessment in an
ongoing way for children who may require more
fine-grained assessment of skills or who may not fit
easily into EYFS tracker (e.g. those with language
difficulties).

See 'Thinking Skills' section above.

Further adaptation of the adult role in play and
learning and the form(s) of mediation needed -
children in this group may need more frequent and
higher levels of mediation (e.g. 'hand over hand'
guidance).

Increased sensory play for children with more
complex needs.

Adaptation of play resources and environments to
meet complex needs, e.g.

+ Physical needs

- Visual impairment

+ Hearing impairment

Support from specialist services may be required
(see Sensory and or/Physical needs section).

Use individualised Play Plans and or Engagement
Profile and Scale to address specific skills identified
through assessment.
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http://www.nicurriculum.org.uk/docs/foundation_stage/learning_through_play_ey.pdf
https://www.emotionallyfriendly.co.uk/
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https://www.tameside.gov.uk/Education/Educational-Psychology-Service
https://www.tameside.gov.uk/Education/Educational-Psychology-Service
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/Preparing_Literacy_Guidance_-_Poster.pdf
https://www.foundationyears.org.uk/files/2015/03/4Children_ParentsGuide_2015_WEB.pdf
https://www.foundationyears.org.uk/files/2015/03/4Children_ParentsGuide_2015_WEB.pdf
https://www.foundationyears.org.uk/files/2012/03/Development-Matters-FINAL-PRINT-AMENDED.pdf
https://www.ncb.org.uk/sites/default/files/uploads/documents/Early_years_docs/merged-early-years-developmental-journal.pdf
https://www.ncb.org.uk/sites/default/files/uploads/documents/Early_years_docs/merged-early-years-developmental-journal.pdf
https://www.pengreen.org/a-celebratory-approach-to-send-assessment-in-the-early-years/
https://www.pengreen.org/a-celebratory-approach-to-send-assessment-in-the-early-years/
http://complexneeds.org.uk/modules/Module-3.2-Engaging-in-learning---key-approaches/All/downloads/m10p040c/engagement_chart_scale_guidance.pdf

SEND Children Thrive
Matching Provision to Need

SKILL

Literacy

2\D

Regular tracking and assessment/ observation of
children's early reading and writing skills.

Combined early literacy approaches, e.g.

« Story-telling and group reading.

- Activities to develop letter knowledge, knowledge
of sounds and early phonics.

- Singing songs and rhymes together; missing out
words of familiar songs to allow children to fillin
the gaps.

- Introductions to different kinds of writing.

Approaches should cover a range of activities and

focus on both early reading and writing skills.

Reading:

- Collect a range of books appropriate to the age
and developmental stage of the children.

+ Allow children to handle books from an early age
and draw their attention to pictures.

+ Read board or cloth books to babies. Allow them to
hold the book as you read and talk to them about
what you can see in the pictures.

« Create an attractive book area where adults and
children can share books together - use puppets,
soft toys and real objects as props to share stories.

« Provide frequent opportunities for children to read
books with adults, where adults model reading
skills and comment on pictures.

+ Adults point to words as they read them.

+ Adults ask questions about concrete information
from the story.

Use of appropriate mediation strategies (see
‘Thinking Skills above).

5;;{ Tameside

Metropolitan Borough

Use of appropriate mediation strategies (see
‘Thinking Skills above).
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https://educationendowmentfoundation.org.uk/evidence-summaries/early-years-toolkit/early-literacy-approaches/
https://www.pacey.org.uk/working-in-childcare/spotlight-on/literacy-in-the-early-years/

SEND Children Thrive

Matching Provision to Need

SKILL

Literacy

2\D

« Create a 'print-rich’ environment where children
can learn words and model the language of print.
+ Provide opportunities to act out stories in play.

+ Adults demonstrate phonic decoding of words (e.g.

by using ‘big books").

- Sort pictures or real life objects into semantic
categories (e.g. clothes vs toys) to support
understanding of different types of words.

+ Use Story Pictures/Story Stones to create a story.
The child chooses cards/stones which each
contain features of a story (e.g. location, characters
etc.) and then think of a story.

+ Use Black Sheep Press Narrative icons to support
structuring stories.

Early phonics activities:

- Clapping syllables.

+ Actions/noises for keywords (i.e. clap when you
hear..).

- Story bags - pick out an object that's mentioned
in a story. Lift the object up when they hear the
object.

- Tongue twisters.

+ Singing and rhyming games to encourage
recognition of rhyme, the sounds in words,
patterns, rhythm.

+ Tuning into sounds (e.g. hature sounds, different

instruments).

- Listening, rem